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PREVENTIVE STRATEGIES AND EFFECTI(VE FRACTICES

FOR AT-RISK CHILDREN IN URRAN ELEMENTARY SCHOOLS

BACKGROUND

Recently, Karweit (1988) deplored the need for more informatiocn on
elementary school programs and preventive strategies addressing the
complex issues of at-risk children. Likewise, Slavin and Madden (1988)
have begun to classify some of these effective programs. Our paper will
add to this body of information by reporting the instructional and non-—
instructional results of two years of a drop-out prevention program for
urban at-risk children (13986-1988).

In 1986, Fordham University’s Graduate Schools of Education and Social
Services became partners with a heavily-populated minority public school
district in New York City. The long-term goal of this relaticonship is
to allocate university resources to help public school staff in their
efforts to prevent children from dropping cut of school. Funded by the
Bureau of Grants Administration of the New York State Department of
Education, Fordham’s Stay-In-School FPartnership Project (SSPP) has com-
pleted its second year of a longitudinal evaluation in June 1988.
Presently, this project is in the middle of its third year. Our paper
describes the first two years of the project.

OBJECTIVES

We seek to answer three important guestions in this presentation:
(1) How much impact did SSPF have on the attendance rate of at-risk
children?; (2) What effects did it exercise on their academic achieve-—
ment?; and (3) What types of practices and strategqies were most effective
in this setting? Our answers to these questions will rely on data
collected over two years on attendance rates, reading and math per formance,
sel f-esteem, adequacy of child care, and an emerqing "practice profile"
of the project.

PERSPECT IVE

This quote from An Imperiled Generation: Saving Urban Schools (1988)
captures our perspective: "Here then is our ccocinclusion: America must
confront, with wurgency, the crisis in our urban schools. Bold,
aggressive action is needed now to avoaid leaving a huge and growing
segment of the nation’s youth civically unprepared and economically
unempowered. This nation must see the urban school crisis for what it
is: a major failure of social policy, a piecemeal approach to a problem
that vequires a unified respanse " (p.xiv-~%v).

The "unified response"” of the SSFP project -ombines three distinct
frameworks: (1) focusing on preventive strategqies instead of screening for
eligibility (e.g., careful monitoring of project processes by social
service and educaticnal staff); (Z) using effect size (ES) data as the
metric to identify areas of 3. eatest and weakest impact (i.e., difference—
score ES without controls); and (3) identifying effective practices by
formulating a practice profile that can be communicated with other
researchers and practiticners with similar interests. Together these
framewor ks are meant to help classroom teachers and school-based admin-—
istrators, higher education staff (including social service and educa-—
tional personnel), and state education officials to better understand the
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context-of the urban crisis and to brimng about "bold, aggressive action.®

METHODS

Our longitudinal eveluation design combines descriptive and analytical
elements. The original proposal for SSFF called for an experimental/
control aroup design. Due to the unfeasibility and lack of resources to
apply this design in the schools, it was scrapped for a "quality control®
design, enabling project personnel to focus on those processes deemed
important in responding to the needs of at-risk children. Our definiticn
of at-risk children includes those children who had more than 15 absences
in any academic year, failed to make adequate prwogress in school, achieved
below their expected age-grade level, and who were likeély to be retained
in grade and/or referred to special educational services. These eligibil-
ity criteria were part of the state’s definition of at-risk youth.

Three elementary schools in a large public school district of East
Harlem have been partners in SSFF since September 1986. Sixty children
spanning agrades 1-4 and their parents are participating: 24 percent are
Black and €& percent are Hispanic tadding the element of limited-English
proficiency). These children, in meeting the state’s eliqibility cri-
teria, were selected by classroom teachers, building principal, in
cooperation with social service and edu-ational persconnel from Fordham.
These children and their families receive a comprehensive set of coordin—
ated services from social service staff (play therapy, counseling,
advocacy, consultation, family problem solvingl) and edu-ational per sgnnel
(one-to-one tutoring, individualized instructicn, parental warkshops).

In addition, classroom teachers and building administrators receive
inservice training on issues and practices related to at-risk prevention.

To appreciate the efforts at coordination between the Sraduate Schools
of Fordham University (Education and Social Services) and the New Yorlk
City Public School District, the fiqure below identifies the "flow" of
information and communication that transpired between and within these
organizational units during 1987-88.




Figure 1. Organizational Chart of Stay—In-School Fartnership Project:
Fordham University & District 4 Manhattan 1987-1988.
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This chart identifies the key units within Fordham University and
the district that were responsible for realizing the objectives of SSFP.
Communication within Fordham and with district personnel were maintained
by project coordinators and field persaonnel.

A pre/post test design using difference-score effect size data
(ES) as the metric (Feltz et al., 1988) is used to ascertain the practical
effects of the project in these areas: Absenteeism, educational achievement
in reading and math, adequacy of child -are, and self esteem. Project
staff have diligently collected these data at three intervals (December
19865 May 1'387; and May 1988), thereby providing a substantial database
for comparative purposes. Other statistical data gauging the preventive
strategies employed. by social service and educational personnel within
and across the three sites, and the impact of parental and staff training
wor kshops are anocther essential part of the project.




DATA SOURCES

A combination of data sources were identified to manitor SSFP's

impact.
achievement,

design for all similar projects).

instruments are indicated

Variable

(The funding agency required data on absenteeisn,

in parentheses.

Instrumenta . ity

Attendance of Target
Population

Educational achievement

Adequacy of CThild Care

Sel f Esteem

Social Service Activities

Tutoring

Special Education
Referrals

Parental % Staff

Training

Practice Praofile of

[ R p—

educatiocnal

and special education referrals as part of its evaluation
Reliability of standardized

Date Collected

Attendance Lists

Kaufman K-TEA, Brief
Form (reading % math?
(.76—.84)

Childhood lLevel of
Living Scale
(.64—.88)

Coopersmith Self
Esteem Inventory
(.87-.92)

lLevels aof Social

. Service Farm

Loas % Educational
Se. ice Flan

lList of referrals

Wor kshop Evaluation
fuestionnaires

fuestionnaires %

Yearly % monthly

Spring to Spring
Intervals

Fall % Spring

Spring to Spring
Intervals

Daily % monthly
Weekly

Spring

After each workshop

During Znd year of

Project Interviews praject.
RESULTS

The major results of SSFF at the end of two years were as follows:
Absenteeigm

Within two years, absenteeism decreased significantly (from a mean
of 38 days to 28; ES was +.44 across all sites); monitaring of monthly
attendance revealed February and April to be "out of control" months.

For the 1986-87 school year, a high rate of absenteeism among all

All s.tes averaged 3B absences for 1986-1987,
For 1987-88--the second year of the project——, a definite reducticn in

three sites was evident.

absences occurved.

The mear. number of days absent was 28,

4

and the varia-
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bility dropped from 25 to 19, indicating that project staff activities
began to reverse a negative prorcess into a positive ane.

Table 1 reports comparisons with the previous year <1986-87) and
the results of different analytical techniques.

Table 1. Analytical Results of Absences for SSEF Sites,
1986-87 and 1987-88.

c d
a STATISTICAL EFFECT
SITE 1986-87 1987-88 OUTCOME SIZE
- - — —_—— —_ —_— —_—
PS 9& 33.93 (15) 37.26 (13 Not sig. (NS) —. 06
FS 101 38.77 (22) 23.68 (22 Sig. (p=.008&) +.68
PS 121 39.52 (17) 26.23 (17) Sig. (p=.037> +.56
TOTAL 38.22 (54 28.25 (34 Sig. (p=.008&) +. 44
a b T -
Me2an scores Number of participants in parentheses

N

Results of t-Related Samples test

Effect size provides additional substance and useful information in an
evaluation analysis as it may be interpreted as follows:

«20=small effect size;.S0=moderate effect Size;.80=1argé effect size.

This interpretation is suggested by J. Cohen in Statistical Power
Analysis for the Behavicral Sciences, Academic Fress (1977).

Computation of ES used pooled standard deviations of both years.

These data are very encouraging: Statistical significance was
reached within two years af the project in all sites except one.
ES demonstrates how much absenteeism was reduced at each site: A moder-
ate effect size occcurred across all sites while higher impa:-t was noted
for two sites. The monitoring processes and levels of social service were
mainly responsible for these positive outcomes. Further explanaticon is in
arder.




Ancther reasan for increased attendance is due to the levels of
social service form that each case manager completed for each client.
This form records the type and nature of contact for each child and family
in the project, e.qg., individual/group contact, family, school persconnel,
outside agencies, workshops, telephone. Table 2 summarizes the total
number of contacts for each site between September and May of year two
of the project. Frequency data are reported for each category.

Table 2. Distribution of Levels of Social Service Catzqories
for SSPF Sites, September 1987--May 1'388.

LEVEL OF SERVICE FS 96 FS 101 FS 121
Individual /&rcup 320 422 335
Family 177 177 151
School Fersonnel 185 311 123
Agencies 86 175 57
Telephone 448 443 231

These distributions capture the types and extent to which social service
staff made contacts for parents and their children during the second yvear
of the project. (It should be pointed out that telephaones were not
available at cne site except for cone in the teacher’s room; spare in which
to conduct individual/group meetings was also inadequate). Fesults of the
application of chi-square contingency analyses yielded significant differ-—
ences among all categories across the sites, most likely due to the con-
trast in satisfactory working conditicns at twa sites, and pocor conditions
at the third site.

‘ducaticmnal Achievement

No significant effects in reading and math have been noted as a
»sult of structured tutoring. This is mast likely due to limited ocppor-—
“unity for tutoring for each child—-40 minutes per week——and the difficul-
= experienced by staff in obtaining tutors for each site.

Table I summarizes SSPF reading per formance for 1986-87 and 1987-
Bd, respectively. A spring-to-spring pre/post desian is used for comparing
both years. The reader is cautioned in making any definite conclusions
from these data for various reasons. Due to inadequate prior reading test
data in the cumulative record folders of the target population along with
the different tests required by the New York City Roard of Education, and
to reduce the amount of standardized testing, these data were collected at
three points in time. The first testirng was completed by the end of Dec-
ember 19835 to establish prior achievement scores for the first vear of
the project; the second testing occcurred in May 1986 for the posttest.
These latter scores were then used as the pretest scores in the presea.nt
analysis. The third point in time was the testing in May 1988. The reader
is also reminded that project pupils received tutaring for 40 minutes earh
week. GStatistical significance and ES for the second year of the project
are summarized in the following table. NCEs are reported.

8




a
Table 3. Mean NCE Reading Ferformance for SSFR
Participants, 1986-87.

MEAN NCEs S.D.

SITE Pre Fost Fre Post
____________ - ———— —— ——— e e e
PS 96 (12,1i1) 33.75 40. 30 15.16 19.5¢6
FS 101 (21,240 32.19 32.29 21.02 18. 06
PS 121 (11,163 28.54 24.56 15.28 19.3
TOTAL (44,51) 53.34 31.72 17.30 13.34

a

Appropriate age/grade levels of the Kaufman Test o=f
Educational Achievement (K-TEA) were used.
b

Number of participants in parentheses (pre,post)

These descriptive data indicate wide variations among pr e-and
posttest NCE scores within and between all SSPP sites. Little reduction
in variability is evident in posttest NCE scores.

The following table reports comparisons relevant to the evaluatien
of reading per formance. Analytical results are reported.




a
Table 4. Analytical Results of Fre/Post Readind Fer formance
for SSPP Sites, 1986-1988.

b [
STATISTICAL EFFECT
SITE NCE DIFFERENTE CUTCOME SIZE
—_— 3 . ——— ————————— e —— ——
PS 96 (7)) +1.85 Not Significant(NS) +.13
PS 101 (21) -2.33 NS -. 11
ES 121 (9 —2. 44 NS ~. 14
TOTAL (37 -1.56 NS -. 08

a

b

c

d

Mean NCE scores of Kaufman Test of Educaticnal Achievement are
reported.

Fesults of t-Related Samples test.

Effect size pravides additiconal substance, and useful information
in an evaluation analysis as it may be interpreted as follows:

.20=small effect size;.50=moderate effect size;.80=larqge effect size.

This interpretation is suggested by J. Cohen in Statistical Power
Analysis for the Behavioral Sciences, Academic Press (1977).

Computation of ES used pretest standard deviations.
Number of participants in parenthesis.

Although the tutoring component of project SSPP is designed to
supplement the regular education program in each school, these data can
be useful in monitoring the specific academic areas of reading and math
in which project pupils need mwe help. Notwithstanding the lack of
statistical siagnificance within and between sites in reading, the results
of the calculation of effect sizes are somewhat encouraging in the case
of one site (interestingly, last year’s final report indicated a neqative
ES of -.01 for PS 98).

Given that math performance was never a formally-stated objective in
the original proposal, diagnostic information from testing and teacher
recommendations made math tutoring ancther compensatory activity of the
project. Similar data =cllection procedures were used as for reading.
Again the reader is .cautioned in making any definite conclusisons from
these data for various reasons similar Lo those described for reading.
Statistical significarnce and effect sizes for the second year of the
project are summarized irn the following table. NCEs are reported.

Table S summarizes SSPP math per formance for 1987-88.

10
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a
Table 5. Mean NCE Math Fer formance for SSFF Farticipants,
1986-87.
MEAN NCEs S.D.
SITE Pre Foste Fre FPost
—_ - _ - -
PS 26 (12,11 30.33 S1.00 18.74 26.42
PS 101 (22,24) 39.09 39.04 22,98 18.81
PS 121 (11,16&) 33.00 45. 06 21.21 28.90
TOTAL (45,51) 3.80 39.19 20.56 24.08

a
Appropriate age/arade levels of the Kaufman Test of
Educational Achievement (K-TEA} were used.

b

Number of participants in parentheses (pre,post)

These descriptive data indicate gains in math performance across
and within each site. Large variatiocns among pre- and posttest NCE scores
ary evident.

The following table reports compariscons relevant %o the evaluation
of math per formance. Analytical results are reported.

t1




b

c

d

a

a
Table &. Analytical Results of Fre/Fost Math Fer forwmance
for SSPP Sites, 138B6-1388.

b =
STATISTICAL EFFECT
SITE NCE DIFFERENCE OUTCOME SIZE
_____ 3 —— — —— e
PS 96 (7 +1.28 Not Significant (NS)Y +.06
PS 101 (22 +4., 59 NS +.19
PS 121 (%) +11.33 Sianificant (p=.0&8) +.48
TOTAL ¢38) +5.57 Significant (p=.08) +.29

Mean NCE scores of Kaufman Test of Educational Achievement are
reported.

Results of t—Related Samples test.

Effect size provides additiwonal substance, and useful information
ip an evaluation analysis as it may be interpreted as follows:

20=small effect size;.S50=moderate effect size;.B80=large effect size.

This interpretation is suggested by J. Cohen in Statistical Power
Analysis for the kehavioval Sciences, Academic Press (1977) .

Computation of ES used pretest standard deviations.
Number of participants in parenthesis.

In comparison with first year findings in which statistical signi f—
icance was not reached within apy of the sites, these data are encour ag—
ing. ES results indicate a definite turnaround from the previous year:
The overall ES was small (+.25) while the ES of last year was (.0%), a
positive trend. School-based tea:chers and project staff influenced math
achievement for these children.

Adeguacy of Child Care Conditicons

Adequacy of child care conditicons, as perceived by social service
interns, continued to fall into the "neglectful" category of the Child-
hood Level of Living Scale (ClLLs).

. e .-
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. Table 7 summarizes the results of the ClLLs, a measure that yields
information on the adequacy of child care. According to Polansky et al.
(1978), this instrument contains two major parts: Part A--Physical Care
dealing with basic issues of food, clothing, shelter, safety, health care;
and Part B-——Emotional/Cognitive Care has to do with providing arowth
evperiences and emotional support. Case managers, under the supervision
of the social service coardinator, completad this rating scale for each
target child in May, 1988. The pretest scores were the May 1987 CLL
scores. (It should be pointed out that twe different agroups of case
manager interns completed the LCLL scale in each year of the project).

. a
Table 7. Results of Childhood Level of Living Scale for
SSPF Farticipants, 13987-88.

MEAN MEDIAN S.D.
SITE Fre Faost Fre Post Pre Post
- e T - T T .
PS 396 (16,16 55.7 42.7 S51.9 45.5 8.4 16.4 |
FS 101 (23,24 97.6 51.2 99 o8 9.6 21.6
PS 121 (19,19 S97.3 45.2 58 o1 12.0 17.5
TOTAL €38, 59 S57.0 47.0 o8 IS4 10.0 19.1

e p— -—

The Childhocd Level of Living Scale (CLLS) was devised to assess
the level of neglect or deprivation that exists in the home environment.
Neglect is defined as "a condit., sn in which a caretaker responsible for
a child either deliberately or by extraocrdinary inattentiveness permits
the child to experience avaoidable present suffering and fails to provide
cne or more of the ingredients generally deemed essential for developing
a person’s physical, intellectual and emotional capabilities" (Polanc':v
et al., 1978). Scores can be interpreted according to the follaowing
cateqories:

Seriously Neglectful 0O — 47 (20th percentile)
Neglect ful 48 - &2 (40th percentile)

Marginal Child Care &3 - 76 (50th percentile).
Acceptable Child Care 77 - 87 (80th percentile)

Good Child Care 80 - 93 €100th percentile)
h .

Number of participants in parentheses (pre,post)

These descriptive data yielded fram the CLL indicate that the case
managers perceived the home conditicn of at-risk children in general

as falling within the category of "neglectful." Pre/post scores within
all SSPP sites confirm this conclusion.




The fallowing table reports comparisons relevant to the evaluation
of Childhood Level of Living Scale data. Analytical results are reported.

Table 8. Analytical Results of Fre/Puast Childhood Level of
Living Scale (CLLS) for SSFF Sites, 1987-1988.

b Ent
a STATISTICAL EFFECT
SITE SCALE DIFFERENCE OCUTCOME SIZE
5 —_ —_
PS 96 (1&) -13 Significant (p=.009) -1.04
FS 101 (23) -6 Mot Significant (NS) - 42
PS 121 (19 -1z Significant (p=.01) -.81 -
TOTAL (58) -10 Sig. beyond .01 -. &3
a
Mean CLLS scores are reported.
b
Results of t—-Related Samples test.
c

Effect size provides additional substance, and useful information
in an evaluation analysis as it may be interpreted as follows:

20=small effect size;.S0=moderate effect size;.80=large effect size.

This interpretation is suggested by J. Cohen in Statistical Fower
Analysis for the Behavioral Sciences, Academic Fress (1977).

Computation of ES used pocled standard deviations.
d
Number of students in parentheses.

One definite conclusion of these data is clear: This aroup of case
managers in contrast with the 1986-87 group rated the level of childhood
care as "neglectful," with the magnitude ranging from "moderate to large.”
(If the 1987-88 group had -ompleted pretest CLLS scores in the fall, one
can only speculate if their ratings would have been sianificantly differ—
ent from the first year group; it should be peinted out, however; that
the correlation between CLLS 787 and CLLS ’88 scores was « 20 which result-
ed in a p=.12.) This finding, then, of "neglectful" home care continued
to be a consistent trend across all sites and must be considered in
reaching any conclusions about the impact of this project on at-visk
pupils.

Sel f Esteem

Significant correlations cccurred between student sel f esteem and
educaticonal achievement (.29 and .30 for reading and math respectively).

Self @steem data were collected during the 1987-88 school year.
It was reasoned that student perceptians of how they felt about them-—
selves in social, family, and personal areas of experience could be
useful in cocordinating the efforts of the social service and educaticonal
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components, respectively. Tutoring and play therapy being the two basic
modos of direct student service in each component, increased awareness of
each student’s level of self esteem might be helpful in improving each
component. Within this context, the Coopersmith Self Esteem Inventory
(SEI) (School Form) was administered to determine the evaluation a person
makes about him— or herself, i.e., "overall sel f-esteem is an expressicon
of approval or disapproval, indicating the extent to which a person
believes him— or hersel f competent, successful, significant, and worthy"
(Coopersmith, 1986, pp.l1—2). Sample items from this checklist included:
"Things usually don’t bother me;" "I get upset easily at home;" "I'm pop-
ular with kids my own age;" "I aoften get discouraged at school." (Case
managers adapted the SEI for children in grades 1 and £). Table 9 summar-—
izes the raw score results of the SEI administration for each site.

Table 9. Measures of Central Tendency of Coopersmith Sel¥
Esteem Inventory for SSFP Participants, 1987-88.

SITE MEAN SCORE MEDIAN S.D. RANGE

a —_
PS 96 (13 53.8 o2 11.5 32=72
PS 101 (18) 4.4 S0 21.6 0-64
PS 121 (17) 48.2 56 3.8 0-80
TOTAL (480 48.5 o2 20.2 0-80

a
Number of pupils in parentheses.

These self esteem data show variability across all sites. If scores

on the SEI between 26-74 (interquartile range) are viewed as indicative
of "medium self esteem," then, in general, the majority of score types
fall within this category (the lower quartile being indicative of "low
sel f esteem” and the uppper gquartile designated as "high self esteem").
Frequency data of all SEI results showed that 95 percent of project
students fell in the interquartile range. These findings can be used

as a base on which to improve the social service and tutoring components
of the project in the future.

Special Education Referrals

In addition to these findings on absenteeism, reading and math per-—
formance, Childhood Level of Living Scale, and self esteem, the results
for special education referrals are very positive. 0Only one student,
cout of a total of 62 who participated in the second year of the project,
was formally referred to special education placement. Another six were
in the process of pre-referral evaluation. This is another importent
result of the impact of the praoject.

Practice Profile of SSPP

A practice profile consisting of six -components (assessment, record-
keepina, play therapy, tutoring, coordination, family problem—sol ving)d
was identified by social service and educational staff of SSPP at the
end of the second year.

15
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Thig practice prafile attempts to cpecify Fardham?’s Stay—In—School
Partnerhsip Fraject by using an adaptation of the practice prefile method
af Loucks and Crandall (1982). Briefly the practice profile is an ail-
purpose tonl that can '"provide a standardized, systemati:z, rcost-effective
way to summarize proaram components and requirements” (p.1). One aim o”
thig tool is to facilitate communication among users, evaluators, and
potential adopters of inno ative practices. Since many of the current
state—funded projects claim to be innovative in responding to at-risk
populations and include various descriptions about goals, philoscophy,
and approaches, it was only reasonable to apply the practice praofile
concept to Fordham’s project. In addition to observations, this entailed
critical analysis of documents (proposals, manuals, forms, etc.) and
interviews with paroject personnel whio were responsible for implementing
educational and social service goals of the project. Examination of these
data yielded from chservations of actual practicz2s, content analysis f
documents, and responses to open—ended questionnaires resulted in the
following practice profile (Figure 2) of SSPF. ("Component" is defined
as the major operational features or parts of the profile.)




Figure =.
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Practice Profile of Fordham—-District 4 Stay-

In-School Partnership Froject, 1987-1988.

Component 1: Assessment
(1)
Participants are assessed
individually with combin-
ation of tests,
ment,inventories,

—— o 18

teacher judg-
% interviews.

l 2
{Participants are assessed

jindividually using teacher},

Jjudament only.

(37

assessed 1
ally.

Participants are noo

ndividu-

Component Z:

(1>
Individual record forms
are kept wp-twe—-date
for counseling &

Component 3: Fla-

(13

Participants receive play
therapy for 45 minutes once
Each session is

per week.
edqually divided between
participants.

FRecord-Keeping

tutoring.

Therapy

2
Individual record forms
2re not kept up—-to-date
for counseling & tutor-—
ing.

(2)

Participants re~eive play

therapy for 43 minutes once

per week. Time for each

participant and each activ-—

ity varies slightly when
necessary.

(33

at all.

N individual
records are kept

3)

receive pl

week,

Participants do not

ay therap:

for 45 minutes per
or time for
each child and each
activity varies
markedly aor is not
considered.

Component 4: Tutoring

(1

Students receive one—-to-—
tutoring for 45 minutes
each week. Activities
are based on per formance
contract cooperatively
decided on by classroom
teacher % educational
service liason (ESL).

C2)

Students receive one-to-
tutoring for 45 minutes
each week. Activities
are not based on per form-—
ance contract.

33

receive

weel:.

Students do not
one—-to—
one tutoring for
43 minutes per

CODE: ________Variatiang to the right are unacceptable; variaticns
to the left are acceptable.

———————— Variations to the l=2ft are ideal, as determined by developers.
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Figure 2. Practice Profile of Fordham——District ¢4 Stay-—
In-Scnool Partnership Project, 1987-1988. (can’t)

Component 5: Coordination

€12 2
Articulation & consultation Articulation % consultation
are maintained among SSPF are not maintained among SSFP
team and school staff team and school staff
(principal, classroom teach-] (principal, classroom teach-
ers) at frequent intervals. ers) at frequent intervals.

—— -— —— ——

Component &: Family Problem—-Solving

1) €2
Families .ith at-risk children |Families with at-risk children
are taught strategies % skills | are not taught strategies % skills

to solve problems through to solve problems through |
counseling and other support-— counseling and other support- 1
ive means. ive means. v

CODE: Variations to the right are unacceptable; variations

to the left are acceptable.

———————— Variations to the left are ideal, as determined by developers.

5




Parental Invalvement

In the opinion of SSFP staff, probably the most significant change
in the project during the second year was parental involvement.

Through the combined efforts of social service and educaticonal staff,
a majority of parents became more aware of and invalved in ways to solve
their social and school-related concerns. This was partly due to the 11
formal workshops that were conducted by Fordham professors on parental
concerns (e.q., relating to scheool, child behaviors, etc.) and the accom-
panying increase in parental attendance.

In addition, weekly levels of service as recorded by social service
interns indicated a variety of contacts in such areas as: (1) individual/
groupj; €2) familyj; (3) school personnel; (4) agencies; and (S) telephone
use. This levels of social service function averaged 248 contacts across
the three sites in the second year of the project, summarizing the thrust
of SSPF staff. (See table 2 for distributions). Seventy-five percent of
the parents made use of services related teo housing, social security,
public assistance, day care, legal issues, after school care, substance
abuse, medical and psychological, and speech, hearing and visual disorders.

Two training manuals——one to orient tutors in structuring tutoring
activities and another to orient parents in various topics on child
care——were developed in the first tws years of the project.

EDUCATIONAL AND SOCIAL IMFORTANCE OF SSFP

In this paper we described the results of Fordham’s Stay-In-School
Partnership Project with a New York City public school district in the
hope that they can contribute to a better understanding of the complex
issues confronting at-risk children and school personnel. Data about
absenteeism, educational achievement, child care conditions, self
esteem, levels of social service, and parental involvement were presented.
In particular, the preventive strategies and effective practices of SSFF
identified in this paper can benefit others who are taking similar
"agaressive action” to bring about positive change in urban schools for
these children and their families. The Stay-In-Schosol-Partnership
Project, initiated by the New York State Department of Education in 13986
to involve university resources, is one program that seeks to reduce
children’s risk of failure by following this principle: "there must be a
joint effort by the schools and other social institutions to ameliorate
the lives of these children" (Commissioner’s Task Force,p.3). Fordham'’s
partnership project contributed to this state-wide effort, and continues
to do so for 1989-90, the third year of the project.
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